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• What aspect of TEP does this resource refer to? 
The TEP assessment framework is underpinned by the recommendations that (a) 
assessment is programme-focussed, (b) assessment supports the achievement of the 
Graduate Attributes and (c) the use of a range of assessment practices equips students to 
apply their learning in contexts beyond the University.  
 

• What is programme-focussed assessment? 
Programme-focussed assessment establishes the full picture of assessments across a 
programme of learning.  This enables (a) a planned and coordinated approach to the design 
and inclusion of assessments across a programme, (b) an appropriate range of 
assessments ‘of’, ‘for’ and ‘as’ learning, (c) evaluation of assessment(s) in an integrated and 
longitudinally oriented manner and (d) collaboration between various contributors to the 
programme. 
 

• Why use a programme-focussed approach to assessment? 
Modular systems are underpinned with a philosophy that learning can be broken down into 
quantifiable units with accompanying measurable learning outcomes, and that curriculum 
modules are discrete, independent units. One of its downsides is that it can result in 
fragmentation and incoherence of the educational experience.  This is particularly true of 
assessment. Academics are likely to design assessments through the lens of the module 
rather than having a view of the whole programme of study encountered by the student.  

A programmatic approach cultivates conditions for increased student learning by attending 
to sequence, timing and range of assessments, clarifying the interconnectedness of modules 
and viewing assessment as a linked series of learning opportunities across the whole 
programme (Jessop, Hakin & Gibbs, 2014).  It provides an opportunity to assure that 
assessment across a programme is ‘fit for purpose’ in relation to the programme outcomes, 
and that graduate attributes are assessed in a systematic manner. 
 

• What are the benefits to teaching and learning? 
Programme-focussed assessment encourages students and academics to experience their 
programme as a cohesive and coherent whole.  Whilst protecting academic standards in a 
valid and reliable manner, assessment should play a key role in engaging students and 
stimulating learning. Assessment has different purposes: (a) Assessment OF learning (to 
demonstrate achievement); (b) Assessment FOR Learning (to give feedback on learning and 
teaching) and (c) assessment AS Learning (to self-regulate and critically evaluate). 

Programme-focussed assessment can facilitate a move from the current strong focus on 
assessment of learning, and towards assessment for and as learning. A programme focused 
approach increases opportunities to assess graduate attributes. By spotlighting duplication 
and supporting integration of assessment(s), this approach also creates space for a range of 
assessment types e.g. reflection on learning, independent project work, group work, field 
trips and other forms of individual and collaborative learning.  
 

• What are the pedagogical challenges? 
Programme-focussed approaches generally assume that (a) programme level outcomes 
exist as standard; (b) module learning outcomes and assessment are mapped to 
programme outcomes and (c) contributors all review and critique the programme’s 
assessment strategy on an ongoing basis. Variation(s) in assessment literacy, amongst 
contributors and students, may add to challenges when attempting to agree what constitutes 
assessment and feedback. 

Some possible approaches and examples of best practice are discussed on the reverse. 
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Examples of Possible Approaches 
A ‘programmatic approach’ presents assessments and feedback ‘as a linked series of 
learning opportunities across the whole programme’ (Jessop et al, 2014:76).  The literature 
recommends a consultative approach, so that programme mapping is a catalyst for reflection 
and collegial dialogue (O’Neill, Donnelly, Fitzmaurice, 2013). Professional development is an 
important enabler (Irish Professional Development Framework, 2016). A stepped approach 
might be considered e.g.:  

Initialising a ‘Programmatic Approach’: Programme Mapping 
This initial ‘assessment mapping’ process supports a team-based approach to review of 
existing assessments in the context of programme outcomes, in order to clearly identify 
what’s currently ‘going on’ in the programme. (See Six Irish case studies approach to 
programme mapping (National Forum, 2017).  

Phase 1: 

 Where programme aims/outcomes/values are available, review these to identify what 
types of assessment approaches might be supported.  

 Establish the number and type of assessments for each module in the programme.  

 Agree a glossary of applicable terminology - to assure a shared understanding of 
references to assessment (and feedback) in this mapping process. 

 Identify assessment records available from official sources e.g. SITS/CMIS. 

 Identify additional assessments specified in student handbooks, and/or websites.  

 Verify the accuracy of identified assessments with Module coordinators/ assessors. 

 Map each assessment to both module and programme learning outcomes.  Where 
programme outcomes do not exist, subject outcomes may be an appropriate alternative. 

 Identify timing and sequencing of assessments across the programme. 
 Engage students in review of the assessment map. 

Phase 2 (this may run concurrently with phase 1): 

 Identify and analyse the ‘lived experience’ of students e.g. survey and focus group(s). 

 Present analysis to the programme team. 
 The team then identifies gaps, duplication(s) and an appropriate range of assessments 

to enable ongoing development assessment (Jessop et al, 2014; Brunton et al, 2016). 

About this Document / Further Information 
This document is not a statement of formal university policy, but rather a teaching and 
learning resource produced by the Trinity Education Fellows for the Trinity Education Project 
(Phase 3). For additional information or formal liaison about this topic, please speak to the 
Trinity Education Fellow for your school. Workshops on this topic are facilitated by Dr. Cicely 
Roche and Dr. Ciara O’Farrell.  See www.tcd.ie/capsl for details. 

• External Resources: ‘Best practice’  examples and resources: 
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 Irish Professional development framework: http://www.teachingandlearning.ie/wp-
content/uploads/2016/09/PD-Framework-FINAL.pdf  

 Jessop, T., El Hakim, Y., & Gibbs, G. (2014). ‘The whole is greater than the sum of its parts: a 
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